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At St. Antony’s we uphold the protocols of the new legislations that governs SEND: 

Article: 28: (Right to Education): All children have the right to a primary education. 

Article: 29 (Goals of Education): Children’s education should develop each child’s 

personality, talents and abilities to their fullest potential. 

Complied: September by AAHT/SENCO Jenella Baptiste and SLT. 

Reviewed and amended to comply with new SEN CODE OF PRACTICE 

(COP): September 2026 

Next review date: October 2027 
 

Legislative Compliance 

This policy complies with the guidance given in Statutory Instrument: 

Special Educational Needs (Information) Regulations (Clause 64) 

It has been written as guidance for staff, parents or carers and children with reference to the 

following guidance and documents: 

• SEN Code of Practice in England (which takes account of the SEN 

provisions of the SEN and Disability Act 2001) established September 2014 

• current Ofsted education inspection framework and methodology, where relevant 

• Ofsted SEN Review 2010 “A Statement is not enough” 

• The Equality Act 2010 protects from discrimination 

• The Education Act 2011 

• Under part 3 of the Children and Families Act 2014 
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1. Introduction 

1.1 This policy promotes the successful inclusion of pupils with Special Educational Needs 

and Disabilities (SEND) at St Antony’s Catholic School. 
 

1.2 St Antony’s Catholic School provides a broad and balanced curriculum for all children. We 

are committed to offering an inclusive education to ensure the best possible progress for all 

pupils, whatever their needs or disabilities. Not all pupils with a disability have SEN and not 

all with SEN meet the definition of disability, however this policy covers all relevant to this 

end. 

1.3 Pupils with a disability have SEND if they have any difficulty with accessing the 

curriculum therefore needing special provision to be made for them. Special provision is 

anything that is additional and different from what is normally available in school. 

1.4 The Early Years Foundation Stage or the National Curriculum is our starting point for 

planning that meets the specific needs of individual and groups of children. When planning, 

teachers set suitable learning challenges and respond to children’s diverse learning needs. 

Children with barriers to learning mean that they have SEND and may require particular action 

by the school. This is referred to as SEND support. There is a register that helps to identify 

these children. 

1.5 Children may have SEN either throughout or at any time during their school career. This 

policy ensures curriculum planning and assessment for pupils with SEN and takes account of 

the type and extent of the difficulty experienced by the child. 

2.  Aims and objectives 

2.1 The aims of the policy are: 

• To create an environment that meets the SEND needs of relevant pupils. 

• To ensure that the needs of pupils with SEND are identified, assessed and provided for. 

• To identify the roles and responsibilities of staff in providing for pupils with SEND. 

• To enable all children to have access to all elements of the school curriculum. 
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• To promote and maintain effective communication between all those involved with pupils 

on the Code of Practice, i.e. parents, teachers, staff and external agencies. 

• To enable early identification of those children with SEND, either by parents, health 

services or members of staff. 

• This policy reflects the current Special Educational Needs and Disability Code of Practice: 0 

to 25 years and applicable SEND legislation and guidance. It is not based on a new 2026 

Code of Practice: the current statutory Code remains the 2014 Code as updated in 2024. 

• Special Educational Needs and Disability Code of Practice: 0 to 25 years (DfE/DHSC, current 

statutory guidance; last updated September 2024). 

• Current Ofsted education inspection framework and inspection methodology, where 

relevant; this policy does not rely on the superseded January 2014 framework. 

3. Equality Act 2010 and the school’s duties in relation to disability discrimination and 

reasonable adjustments. 

3.1 In our school we aim to offer excellence and choice to all our pupils, whatever their ability 

or needs. We have high expectations of all our pupils no matter what their ability and want 

them to feel that they are a valued part of the school, and the wider community. 

• Children and Families Act 2014, Part 3, and related regulations. 

• We endeavour to achieve maximum inclusion of all children (including vulnerable 

learners) whilst meeting their needs. 

• SEND may be used to explain when children are delayed or slower in their progress but 

is never used as an excuse for not making excellent progress linked to each child’s 

potential. We make every effort to narrow the gap in attainment between vulnerable and 

disadvantaged groups compared to others. 

3.2  We respect the fact that children: 

• Have different educational and behavioural needs 

• Require different strategies for learning 

• Have different styles of learning 

• Acquire, process and communicate information at different rates 

• Need a range of teaching approaches and experiences 

3.3  Staff responds to the needs of pupils by: 

• Providing support to aid then with accessing the curriculum 

• Planning to develop their understanding through the use of their senses and experiences 

• Helping children to manage their behaviour, improve their social skills and to take part in 
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learning actively and effectively (as outlined in the school’s Behaviour Policy). 

3.4- How Do We Identify and Assess Pupils with SEND? 

Most children and young people will have their special educational needs met in mainstream 
schools through good classroom practice. This is called Quality First Teaching. 

 

We Apply The Graduated Approach which means we 

• Make reasonable adjustments and/or special educational provision where required. 

Identification is based on the pupil’s needs and barriers to learning, not simply on 

slower progress. 

• Plan the provision to meet each child’s aspirations and agreed outcomes 

• Put the provision in place to meet those outcomes 

• Review the support and interventions in place and assess the attendant progress 

 

As part of this approach, we have a SEN Support Plan or Provision Map that describes the 

provisions in place to support pupils learning and ensure their progress. We have structures 

in place to meet each child’s special educational needs and agreed outcomes. Parents and 

carers will be fully involved in this process. 

 

A small percentage of children and young people with significant learning difficulties might 

need an assessment that could lead to them having an Education, Health and Care Plan 

(EHCP) because of additional medical challenges that they may have. It is important that 

pupils needing an EHCP are identified as early as possible. We assess pupils’ needs really 

closely to ensure that this happens. 

 

3.5. SEN Intervention 

3.6 Pupils receiving SEN Support will require an Individual Education Plan (IEP). This IEP 

will record the achievement criteria/targets and teaching strategies to be used to assist these 

pupils with meeting the standards required by the school and the Local Authority/DfE. It will 

also indicate the expected outcomes linked to specified time frames/ dates for the achievement 

of the set targets. The IEP are reviewed half termly. 

3.7 If the review identifies that support is needed from outside agencies, we will consult 

parents/carers prior to adding any extra support. The enhanced level of intervention is called 

SEN Support. The class teacher will offer interventions that are different or additional to those 

provided as part of the school’s usual working practices. This usually involves work that is 

task analysed and scaffolded to give the SEND pupils better access to the curriculum in general 

or the curriculum specifically targeted at them such as the school’s Life Skills Programme for 

SEND. The school will keep parents informed and liaise with them to access or provide any 

additional information. 

To promote and maintain effective communication between pupils, parents/carers, teachers, 

staff and external agencies, with a focus on participation and agreed outcomes. 

3.8 We will record the strategies used to support each child within an Individual Education 

Plan (IEP). The IEP will show the short term targets set for the child and the teaching strategies 

to be used. It will also indicate the planned outcomes and the date for the plan to be reviewed. 
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In most cases, this review will take place once per term. 

3.9 If the IEP review identifies that further support is needed from outside agencies/services, we 

will consult parents prior to any intervention. In most cases, children will be seen in school, 

by external support services. This may local authorityd to further or different strategies to 

those being applied by the school being put into action. This enhanced level of support is 

called SEND Support. External support services will provide information for the child’s IEP 

to be revised. The new strategies within the IEP will, whenever possible, be implemented in 

the child’s normal classroom setting. Otherwise they will be implemented at an agreed and 

feasible time. 

3.10 If the child continues to demonstrate a significant cause for concern, a request for further 

Education, Health and Care needs assessment to be made to the local authority to receive 

funding for even higher levels of support to be applied. 

3.11 Most children and young people with SEN can have their needs met in mainstream schools 

through high-quality teaching and appropriate SEN Support. Where a pupil is identified as 

having SEN, the school uses the graduated approach of Assess, Plan, Do, Review. 

 

The School’s Designated lead for SEND 

SEND is never used as a reason for lowering expectations. The school uses appropriate 

provision and reasonable adjustments to remove barriers to learning and seeks ambitious, 

meaningful outcomes for pupils. 

4.0  The Role of the SENCO 

• Manages the day to day operation of programmes and the implementation of the policy 

• Coordinates the provision for and manages the responses to children’s SEND 

• Supports and advises colleagues 

• Oversees the records of all children with SEND 

• Acts as the link with parents 

• Acts as the link with external agencies and other support agencies 

• Monitors and evaluates the SEND provision and reports to the Governing Body 

• Manages a range of resources, human and material, to enable appropriate provision for 

children with SEND 

• Contributes to the professional development of all staff in terms of SEND support 

• Attends cluster group meetings and disseminates information to the staff. 
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The Role of the Governing Body 

4.1 The Governing Body has due regard to the Code of Practice when carrying out its duties 

towards all pupils with SEND. The Governing Body has identified and instituted a designated 

governor to have specific over sight of the school’s provision for pupils with SEND. This 

Governor ensures that all governors are aware of the school’s SEND provision, including the 

deployment of funding, acquisition of equipment and deployment of staff/personnel to effect 

the SEND Policy. 

Allocation of Resources 

4.2 The SENCO is responsible for the operational management of the specified and agreed 

resourcing of the SEND provision within the school, including the provision for children with 

Educational Health Care Plans. 

4.3 The Head teacher and Link Governor informs the governing body of how the funding is 

acquired and allocated to support pupils with SEND across the school. 

4.4 The Head teacher, Link Governor and the SENCO meet regularly (at least half termly) to 

discuss and agree how funding received should be allocated. 

4.5 All teaching assistants have access to a range of courses offered by the Tunmarsh Centre 

or online. They are encouraged to attend courses on a termly basis. The need for in-service 

training is recognised by all staff members therefore and annual audit of training needs is 

made, taking into account the school priorities as well as personal and professional 

development needs. 

4.6 The Learning Mentors (LM) work within the school. They work individually with pupils 

or sometimes with small groups to advice on and put strategies in place to assist pupils with 

behaviour and emotional challenges to develop the coping skills needed to function in 

accordance with the school’s Behaviour Policy Expectations daily. The LM works closely 

with the SENCO to minimise barriers to learning. 

 

 

 

 

 

 

 

 

 

 



8 | P a g e  

5. ASSESSMENT CYCLE 

Across the School and For SEND 
A small proportion of children and young people with significant or complex needs may require an Education, 

Health and Care needs assessment, which may local authorityd to an EHCP. The school works with 

parents/carers, the pupil and relevant agencies and provides evidence from the graduated approach when an 

assessment is considered appropriate.  
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• Where a pupil is receiving SEN Support, the school will maintain an appropriate SEN 

Support Plan, provision map or equivalent record. This will set out the pupil’s strengths and 

needs, outcomes, provision, reasonable adjustments where relevant, review arrangements and 

the contributions of the pupil and parents/carers. An IEP is not a statutory requirement and will 

only be used where it is useful to the pupil and school. 

• If review identifies that further or specialist support may be required, the school will work 

with parents/carers and relevant professionals. SEN Support may include provision that is 

additional to or different from the school’s ordinarily available provision. 

a. A baseline test is applied to ascertain pupils on entry attainment levels and progress from the 

previous year. This information is used by teachers to inform planning, teaching and learning 

as well as to determine any additional support SEND pupils may require. 

b. The school will record strategies, outcomes and review information in the SEN Support 

Plan, provision map or equivalent record. Reviews will take place at an appropriate 

frequency, informed by the pupil’s needs and progress, rather than relying on a fixed 

statutory half-termly or termly timetable. 

c. Where external specialist advice or assessment is required, the school will normally involve 

parents/carers and the pupil and will use the advice to refine provision. Any statutory 

assessment or EHCP process will follow the relevant local authority procedures. 

d. A structured, formal End of Spring Term 2 Test is done using: past SATS, NfER, QCA or 

Rising Stars, Optional Test Papers or a bespoke test compiled by the SENCO or CT from TEST 

BASE to assess how well pupils have learned and absorbed what has been taught/ covered over 

the second term. Outcomes are used to inform the review of IEPs and to influence what 

interventions will be further applied to continue to close learning gaps and diminish the 

differences between SEND and Non-SEND as well as to assess how well SEND pupils have 

progressed when compared to their starting points at the beginning of the year. 

e. The final terms are used to REVIEW, RE-TEACH and SECURE areas of the curriculum 

that all pupils including SEND need to consolidate. 

• If a pupil continues to have significant needs despite appropriate SEN Support, the school 

may request an Education, Health and Care needs assessment from the local authority in 

accordance with the statutory process. 

 

The designated person responsible for coordinating SEND provision is Jenella Baptiste. 

 

 

6. Full Access To The Curriculum 

6.1 All children have an entitlement to a broad and balanced curriculum, which is suitably 

differentiated to meet their needs and it is for this reason that the SENCO and her Inclusion 

team ensures that staff all across the school are apprised of SEND needs and the most effective 

strategies for addressing them. 

6.2 Teacher’s use a range of strategies to meet children’s SEND needs as all lessons must have 
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clear learning objectives inclusive of a SEND objective; we differentiate work appropriately to 

challenge all abilities inclusive of SEND and we use assessment to inform the next steps for 

learning. 

6.3 Individual education plans, which employ a small-step-by-step approach feature 

significantly in the provision that we make across the school daily for SEND. By breaking 

down the existing levels of attainment into graded steps and targets, we ensure that our SEND 

children experience greater success with meeting and (some with the ability to) surpassing 

National Standards. 

6.4 We support children in a manner that acknowledges their entitlement to share the same high 

quality learning experiences their peers enjoy. Wherever possible, we do not withdraw 

children from the classroom situation. However, there are times when one to one or group 

support outside the classroom environment is appropriate and even necessary. 
 

 

7. Partnership with parents 

7.1. The school works closely with parents in the support of those with SEND. 

We encourage an active partnership through an on-going dialogue with parents. The home-

school agreement is central to this and SENDS WEEK strengthens this link. 

7.2 The Governor's Annual report to parents contains an evaluation of the policy in action. 

Named Governors take a special interest in SEND and actively talk with parents particularly 

during SEND week about the importance of their cooperation, support and input. 
 

7.3 We have 3 regular meetings each term to share the progress of children with SEND with 

their parents. We inform the parents of any outside intervention, and we share the progress of 

decision making by providing information relating to the education of children.  

 

8. Pupil Participation 

8.1 In our school we encourage children to take responsibility and to make decisions to take 

responsibility for their learning. This is the culture of our school which relates to all 

children. 

8.2 Children are involved at an appropriate level in setting targets for their IEPs in the termly 

review meetings. Pupils are encouraged to record their own view about their targets and 

progress/ performance. 

 

 

9. Monitoring and Evaluation 

9.1 The SENCO rigorously tracks the progress of children on the SEND programme 

and provides staff and governors with regular summaries of the impact of the policy, 

interventions and provisions on pupils. 

9.2 All IEP’s are fully annotated and evaluated half termly by CT/EAs documenting 
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the outcomes and progress of pupils. Intervention Tracking Sheets are used by all 

EAs and HLTAs to record and evidence progression via the programmes being done. 

9.3 Pupils who receive Exceptional Resource Provision/High Needs Funding also have 

annual reviews. All reports are sent to the Head, Governors and Local Education 

Authority. 

9.4 Advanced planning for pupils in transition from years 2 & 5 to years 3& 6 is given 

special focus. Transition from year 6 to Secondary School is also given special focus 

by the SENCO who meets annually with the SENCO from our feeder secondary 

schools. The SENCO and Learning Mentor attend the yearly transition meeting 

planned by the Deanery and the LA for Year 6 who are on the Code of Practice. 

9.5 The SENCO and the head teacher hold regular progress meetings to monitor and assess 

all SEND pupil progress. Additionally all class teachers are asked to identify and 

highlight the progress of the pupils on the SEND COP in their classes.
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Special Educational Needs and Disability (SEND) and Inclusion Policy 

The name and contact details of the SEND coordinator 

Jenella Baptiste – jenella.baptiste@stantonys-jun.newham.sch.uk 

 

Links with Other Services 

Educational Psychology Service: 

Name: Valerie Jackson - Valerie.Jackson@newham.gov.uk 

 
 

 
Address: Newham Educational Psychology Service, 

 
Children and Young People’s Service 
1000 Dockside Road, 
2nd Floor, East Wing, 
London, E16 2QU 
Telephone:   0203 373 1244 

 
Reviewed and Agreed by staff: September 2026 

Agreed by Governors: October 2026 

Review Date: October 2027 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

CURRENT KEY SEND REFERENCES FOR 2026–27 
Special Educational Needs and Disability Code of Practice: 0 to 25 years (DfE/DHSC), current statutory 

guidance. 

Children and Families Act 2014, Part 3, and Special Educational Needs and Disability Regulations 2014. 

Equality Act 2010, including duties concerning disability discrimination and reasonable adjustments. 

SENCO: the local authority leadership-level SENCO NPQ is the mandatory qualification for relevant 

SENCOs appointed from 1 September 2024, subject to the statutory transitional arrangements; the school 

will ensure its SENCO arrangements meet current requirements. 

The school will maintain and publish its SEN Information Report and ensure the information is reviewed and 

updated as required.

mailto:jenella.baptiste@stantonys-jun.newham.sch.uk
mailto:Valerie.Jackson@newham.gov.uk
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